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ABSTRACT

This manual is desiin=d to inform local school
district parsonnel of career education concepts and practices. These
materials, rerresenting a one-day workshop, consist of nias
activities. Topics covered in the activities are an overview of the
workshop, tefinitions of career education, and differences betwean
career and vocational education: career education values and
implications; and the historical background. of career education
(including legislation), the need for career educacion, career
education goal areas, elements of an operational career education
program, i1nd infusing career education into a course of study. The
activitiet contain a statement of purpose, information on which to
base lectures and discussions, and specific instructions for
isplementing suggested exercises. Ten activity handouts are provided.
These include a workshop agenda, career education definitions, a

_personal-—career line, a career education goal area game and answer
sheet, a1 instrument for assessing career education programs, and a
‘description of the elements of an operating career ‘educaticn program.
(Five cther career usducation workshops covering career education
linking agents, program design, program improvement, opinion surveys,
and school improvemunt processes are available separetely through '
ERIC=-see note.) (MN)

LEEE S E LS 3 4 T *!:#i##,##$¥$§$$$$$$$*$$$$$¢$ Exg kR ok ke ek Rk kg k
* Reproductions iupplied by EDRS are the best that can be made *
* - from the original document. : *
3 3 e e 38 o e e o e ofe e ke ook s afe ok S ol e ook sl sl o o e e ol e ok ol ol o e kol e sl ool e s ol el ok v e o e el e e Rk ke ek

ERIC

IToxt Provided by ERI



$
¥
N
\
3
[

(4]
I

Aruitoxt provided by Eic:

RIC

L%

Barbara A,

m

<]
et

Career Preparation Component
rch for Better Schools, Inc.

. 444 North Third Street

Philadelphia, Pennsvlvania 19123

January 1981

23

fas

U5 DEFARTMENT OF HEALTH.
EDUCATION A WELFARE
NATIOMAL INSTITUTE OF

EDUCATION

fris DDCLAENT MAS FBEEN FREPRO-
GUFED EXACTLY A% BECEIVED FROM
THE PEHSON OF ORGANIZATIUN QRIGIN-
nrwr if rﬁumrsnr \lewﬁH DﬁINIDNS
:FNT D‘llflﬁL HAHHNALINE“ITUTF D‘
FDUCATION POSITION DR POLICY



The work upon which this
[nstitute of Educatic
in this publicatior

the National Inst
National Institu

ERIC

Aruitoxt provided by Eic:

ACKNOWLEDGEMENT

nublication is based was furn' ' hy the
rement of Education. )
2ssarily reflect th ¢
Léucation, and no off nt
«wation should be inferr
-
N 1]

Mt iengl

by the




TABLE OF CONTENTS

OVERVIEW I T T

‘OBJECTIVES et s e asaae e e ta s saaeacaaaaas

DIRECTIONS TO THE TRAINER I L T T T A

Activityv: Overview of the Workshop .....vvnn e ...
Activity Hand i Agenda--Career Education:

Concepts and Practices ................

Activity: Definitions of Career EAUcation .........oeemuon....

Activity Handout: Career Education
Definition Continuum ..................

Activity Handout: State Plans and Other
Career Education Jefinitions ..........

Activity: Career Education Differs fron

Vocational Education ..........veiemenrennnennnnnn..
Activity: Career Education Is Not \ .
R N TR o - -

Activity Handout: Career Education Values
and implications ........... ... vu...

, Activity: The Historical Background of Career

Education Including Legislation ..........oonevuun...

Activity: The Need for Career Education R T
Activity Handout : Earsanalicafee: Line ...t
Activity: Career Education Goal ATeas ............oeverveunrnns.

Activity Handout: Career Education Goal
8 o

Activity © ~ducation Goal
Came ...... .

ERIC

Aruitoxt provided by Eic:

el

't Ao
w

't
]



Activity Handout: Answer Sheet--Career Education

Goal Area Game ........ e
Activity: Elements of an Operational Career
Education Program ....... e e i asesai e
Activity Handout: Elements of an Operational
Career Fducation Program .............
Actlivity Handout: Assessment of Career Education
in Your School ..............ccv.u....
Activity: Infusing Career Education in:
a Course of SEudy vouniiinnnen et e,
REFERENCES « ittt ittt it e e e e feee e -
gf B e -

O

ERIC

Aruitoxt provided by Eic:

[e']
Hdl

o
‘LJ ]



OVERVIEW

The pu-pose of this one-day workshop is to inform participants
career edULarlﬁn concepts and practices. It is assumed that after
terding this workshop, participancs will be prepared to teach others

about career educati

The kafget group for this workshop is local school district
bersonnel who have little or no nﬂn‘lEdLL of career oducation.

OBJECTIVESR
Upon complet of this workshop, participants will have:
®* examined several definitions of career educarion and
dise i 1
@ discussed the differences Letween career education and
vocational education
@ identi f; d some Df th;lf own valuéb and the lmpl tions

/ ¢ examined the reasons why career education is needed
e considered the major carcer educatlon goal areas .
-“(i.e., knowledge of self and others, career awareness
R and exploration, career plannzng/deg ision-making, career
preparation, and career entry and progression)

e detafmlned which career goal a
"exemplary' career education programs

b~
mw o

e described ‘vreer education can be infused

I into an ox.
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€ activities which can be used to present
workshop. The trainers mav present these
C described or they mav alter, delete, add or
er of activities according to the needs of the

>Ccompans
e printed on white paper to facilitate copyving. Plan
f each handout for each participant available
e kshop.

A diagram entitled "Sequence of Activities" is found at the berinning
f each new activity. The purpose of this diagram is to signal the
tart of the new activity marked with the notation, "YOU ARE HERE."

moo

This workshe zeript 1: not intended to be the sole basis Lv;
your qualific tc lead ;hg workshop. Trainer orientation and
technical ass esearsch for Better Schools, Inc. are

recommended.

JI1

aLi
istance from R

Before attempting presentation of ony activity, vou should become
familiar with this entire document.

rticipants are cncouraged to roac

During =om. wor shop activities, pa
consensu- )f .pinion., Trainers should attempt to facilitate this
process, “ut also should be willing to accept minority reports.

K.F
byl
\C

lhroughout this workshop, participants are expected to discuss issue
of interest. 1If the trainer helieves that the rumber of participants
is too large for an effective discussion, he/she may opt to divide t
participants into two or more small groups,

ety
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SEQUENCE OF ACTIVITIES

Overview of the Workshop ’

T

’ Definitions of Career Education
. _ v o
Career Education Differs from
Vocaticenal Educaticn
Career Education Is Not
Value=Free
The Historical Background of
Career Education Including
Legislation

T\

v

The Need for Career Education ‘J

—

Career Education Goal Areas
Elements ~f an Operational
Career .d{ucation frogram
Infusing Career Educatic. 1into
a Course of Study
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ACTIVITY HANDOUT

Overview of the Workshop
Definitions of Career Education
Career Education Diffurs from Yocational Education

viareer Education Is Not Value-Free

The Need for Career Education
Career Education (ioal Areas
Elements of an Operational Career Education Progran

Infusing Career Education into a Course of Study

|
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SEQUENCE OF ACTIVITIES

Gverview of the Workshop ‘

YOU ARE HERE —pe

%]

Definitions of Career Education J

'7 —— — — ==
Career Education Differs from
Vocational Education
Career Education Is Not
Value-Free
The Historical Background of
Career Education Including

' Legislation '
The Need for Career Education
Career Education Goal Areas
Elements of an Operational
Career gducation Frogram
Infusing Career Education into
a Course of Study
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ACTIVITY

?jr‘lli‘if_‘

snould 1

uﬁj then sort these zn%@ HIO o
arrangement of cards, as well as the

iy
A
3
E«.

should be determined by cach group.
“liﬂ?é? ieh cards might be arranged “s as Follows:
e Definitions of career education (e.g., the tbtality of
experience through which one learns about and prepares
to engage in work as part of his or her way of living).
e rogram (e.g., an
information about
. n (e.g., a dual
.dealing with
reparation for

A discusston about the relationship between carcer education QH& vo-
cattonal education may develop as a part of this astivity. f this
occurs, the trainer should include the newxt activitiy Eﬂgbté "Ca-

reer EdueatL@n Differs from Voeational Educatien' as part cf éﬁis

activity.

ERIC | | 12
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Once tne small groups have finish_d categorizing their cards, ask
éach to veport its classification scheme to the group at large.
Encourage participanis to di A

8 sy t
of the reported schemes.

oy
L]

 the similavitics and differences

Ask participants to tdentify whick of the items in.the card sort qre

definitions of career education. Explain that these definitions
differ from each other in terms of their role orientations.

Distribute the handout, "Career Education Definitions Continwwn,"

and draw ‘the continuum diagram on « posterboard or chalkboard. Direct
participants to arrange the definitions along the workev-oricntad/
life-role-oriented eontinuum on their handout.

Distribute the hundout, "State Plans and Other Carcer ,Education
Definitions." Explain to participants that these Jefinitions. are
identical to those written on the cards in the card sort and,. hence,
on the continuun. Instvuct participants to match definitions on the
Handout, . "State Plans and Other Career Education Definitions” to those
written on the contimuor Finally, ask participants to select the

definitions they prefer and to state why this is eo.




An appt@aéh to postpcniﬁg work decisions

until all students know themselves, the
range of occupations, and decision-making
skills well enough to make wise choices.

e

‘?“‘qu.,;, .

/

-2

A program to help students acquire
adaptability skills, decision-making
abilities, and knowledge as preparation
“for paid and unpaid employment work.

Curriculum content which tries to show
the relevance of academic subjects to
career needs, ‘

o

-4 -

The totality of experience through which
one learns about and prepares to engage
in work as part of his or her way of
living.

5
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A subject area which aims to incfeasé_ An instructiaﬁal'szfategy aimed at’im-,
students' understanding of self dnd iof ‘pProving educational outcomes by relating
occupational alternatives. teaching and learning activities to the

concept of career development,
1
W .
- , &
- 7= ) / k =8 -

A purposeful, sequential process through ,fA concept whicih is difficult to define
which the schools, family, and total com- [ and which, therefore, is difficult to
munity cooperatively seek to assure the ~ carry out,
satisfactory cateef development of young
people and their preparation for adult-
hood and successful transition into the X
world of work. — .



A lifetime education or education to
ﬁeet career needs at every stage duriﬂg

one's life.
i

- 1y =

A recently proposed remedy to correzc
shortcomings in traditional edu<3t1@nal
programs.

A separate school subject. which teaches
v students to prepare for entry level
positions.

- 12 =

A dual system of education within a ~-
school, one dealing with academic subjects.
and the other with prepafatlan for
employment.

An effort to provide students with
current information abaut avallablllty
+ of jobs,

 An effort to encourage
especially minorities,
occupational choices.

students,
to make early

ERIC -
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A concept that will prepare students for
the world of work, even though: this might
detract from the bas;c skills of reading,

AWfltlﬁg, CDmmunlEatanS and camputatlan.

- 16 -

A development in students of those com-
petencies which will allow them to explore,
understand and perform well the worker role
and to comprehend the rglaﬂ&an:hln of

the worker role'to other life roles such
as' citizen, family member, consumer, stu-
dent, and participant in aesthetic and
recreational activities.
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A continuing educational process used
deliberatively and chlabDfatlvely by
school and community -to provide and as--
sist all individuals with opportunities
to develop self and career awvareness, ex-—
plore a variety of career options, and
choose and prepare for appropriate, sat-
isfying and potentially changing career
roles.

-18-

A tDEéllty of experiences which one
learns about and prepares to engage in
work =-- paid and unpaid -- as part of

an effective way of living.

Another name for vocational education,
which is learning specific skills fo;
paid jobs through specialized programs.

A prcgtam f@r providing Every studEnt
with' marketable skills upon leaving
high SEhDul

- 20 -

A school pregram which is usually the
sole responsibility of guidance counselors.

A concern with filling jobs that w;ll

" meet the. need% of business and lndU%trlal

Drgan‘gatlnns ) . .

23 -

A program in education which reduces-
college and university enrollment by
stressing preparation for. work and life
roles upon graduation from .secondary

gchool.

- 74 -

All stud;es, activities EHQIEBPEFLEDCEE
through which the individu learns ab@ut
work.as a part of living. j

|
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ACTIVITY HANDOUT

! . o Career Edgggﬁian
Definition Continuum

DIRECTIONS: As a part of the career-education-definition activity, we
have been discussing several definitions of career education
Please arrange these definitions in a logical manner along

the continuum below.

EFINITION CONTINUUM -

13
=

y Worker Life-Role
Oriented Oriented

J’LN
£




ACTIVITY HANDOUT

State Plans and Other
i Career Educatlan DEflnltanS

- Council of Chief State School Officers - Career education is essentially an
instructional strategy aimed at improving educational outcomes by relating
teaching and learning activities to the concept of career dev velopment.

Delaware State Plan - Career education is the totality of experiences

thraugh which one learns about and prepares to engage in wafk —-— paid or
unpaid -- as part gf an expected way of E§v1ng.

Flerida State Plan - Career -~ducation is lifetime educati@n. It is edu-
cation to meet career needs at e =39 stage during one's life.

EfEVFth H@yt 5 Uef;nzglan - Ca*“‘f education .,... becomes the zctallty of
experiences thraqgh which one learns about and prepares to engage ‘in work
or his way of living. _ _ /

s a part of hey

lan - Career educatiﬂn is a continuing educational process
e atively and collaboratively by school and community to provide
ard assist all individuuls with opportunities to develop self and career

aareness, explore a variety of career options, and choose and prepare for

asyropriate, 3satisfying, and potentially changlng career IDlES;

Plan ~ Career Educatl@n is the tatal'ty of EXPEEIEHEES
2 1&3 .ns ah@hb and preparas to engage in work as part of

res ducatian is a purposeful, sequential

Lot urls, family and total community cooperatively
#Feqruyvy - careér develapment of .young people and their
aud ruccessful Lfansitlen into the world of work.

L]

T
ey

- Career 2ducation is the develapment in students @f ‘those CDmpEtEﬂClEE
1ich will ailow them to explore, understand . and pérform well the worker
;i and to comprehend the relationship of the worker role to:other life
z8 sucl. as citizaﬁi family member; consumer, student, and participant

i

L=

in aesthetic and recreational activities.

=

23

ERICT N\~ .18

Aruitoxt provided by Eic:



SEQUENCE OF ACTIVITIES

‘Overview of the Workshop

| . o . J :
Definitions of Career Education

¢ |

Career Education Differs from

YOU ARE HERE —= = - ;
. EH \ Vocational Education

7

I Career Education Is= Not

Value-Free

The Historical Background of
Career Education Including
Legislation

J " The Need for Career Education

/ Career Education Goal Areas
: s Elements of an Operational
' Career Education Program

"

D

Infusing Caﬁeér Educagién into
a Course of Study \

S

o -




O

ERIC:

Aruitoxt provided by Eic:

I\]

cdreen

ACTIVITY

Career Education Differs from
V@Qatlonal Educatlcn

The purpose of this activity Lg to review the differences between

edu

cation and g@;qtzﬂwal education.

The estimated time-for conducting this activity s 15 minutes.

U

L

the information below as a basis for lectve or discussion:

tion is a global term while vocational education

rtant and integral component of career education.
The eas i, t way to describe the relationship beétween career
education and vocational education is to point out that the

latter is part of the former.

a
ta

Career education is concerned not only w1th raid wor, .y
also with work that is unpaid and volunteer, the work of
he hewemake ind work done as part of productive leisure

t
time. Vocational education focuses on paid employment .

t or all types of work
fessions and similar careers
ry. Vocational education is
concerned with preparation e numbers of vocational
and technical careers whichyar nprofessional and require
less than college” degree for entranﬁe, but which typically
require more. knowléedge and skills than possessed by gradu- .
ates of a general-ﬁlgh school curriculum.

Career education includes p
including preparation for t
requiring a baccalaureate f

)
b9

ion is concerned with all students at all

Career educati

levels of education, beginning in elementary school. Voca-
tional education focuses on a group of students, and it
seldom begins below age 14,

?

tion emph351zas genaral skills usefu 1 for adapt-

Career educa

ing to’change. Vocational education concentrates on specific
job skills. = . . - ‘ PR

Career édgcatlan emphasizes incorporating career education
concepts and awareness into all &¢lassroom content and technlques.
Vocati

onal education Fugusés Chl&fly or. of fering %pEFlflL traln—
ing courses. .’ :

L

Ly
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SEQUENCE OF ACTIVITIES

Overview of the Workshop

Definitions of Career Education
Career Education Differs from
Vocational Education

Carééf;Educatian Is Not
Value-Free

The Historical Background of
Career Education Including

Legislation

~ The Need for Career Education

_ Career Education Goal Areas
e = 7,, = F

Elements of an Operational
Career Education Program

e

Infusing Career Education into

a Course of Study :

29
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ACTIVITY o

Career Education [s Not Value-rrec

. The purpose of this activity is to examine values which tnflenc:
career education programs. '
The estimated time for conducting ils uctivity is 45 minutes.
i - 'é'»i. o N 7‘,7)& o o E o _ L L N 5 * U _ i = _ .~ i .

1. Ao partieipants to write on a ptece of paper their favorite letter,
word, and eolor and to think of the reasons why they made these se-
Leetion. Some people may have trouble with some of the items, for
cxample, their favorite letter. You may want to help them individually.

[

. When everyone has finished, begin by revealing what you have written,.
For example, "My favorite letter is Z because my handwriting ic bad
and I can make a Z well and because when I was a kid Z stood for Zorro,
one of my favorite heroes." Ask participants to state their (a) name,
(b) their favorite letter, word, and eolor, and (c) their reasons for
choosing their favorite letter, word, and color. In the interest of
saving time, you may want to limit discussion only to one of the above
(i.e., favorite letter, word, or color).

§.  Conelude by stating that during the last few minutes, we have been

' making judgments or claims about letters, words, and colors. We fre-
quently make such jugments without explicit attention to the values
underlying them. Decisions about career education ave o;'ten made
without explicit regard for our values. : :

4. List the following underlined definitiohs on a chalkboard or poster-

board and discuss them as follows: . . : )

¢ Value: A value is the degree of wpfth pf mgggg‘(e,g;! ranging

from good to bad, right to wrong, important to worthless, pre-
ferable to not preferable) which -an individual places on various
aspects of his/her experiences. Thus, values become the basis
of standards of conduct, beauty, efficiency or worth that a.
person endorses- and tries to live up to or maintain. |

. ® Value Statements: Values are reflected in specific value state-
ments, judgments or claims that individuals make. For example,

the statements we made about our favorite letters, words, or

colors indicated something about the values or standards we

hold. Value statements are often, but not always, distinguished -

from factual statements by the-inclusion of words such as should,

ought; good, bad, or better.

-

LA

ERIC ”
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Determining what values underlie a value statement is usually
a difficult tas%. Part of the difficulty stems from the fact
that wvalues are often not recognized and are not always accu-
rately translated into value statements by the person holding
the value. 1In addition, values are often inaccurately inferred
by individuals listening to the value statem.nt,

Teaching specific “ualltles of worth in the publlc schools
is often criticized as totalitarian instruction or brain-
washing.  However, values education is unavoidable siire
all of us engage in valuing. For example, a teacher's
actions, sayings, discussion topics, choice of reading
assignments and materials, class activities, and examina—
tions suggest he or she believes certain ideas, events,
individuals or other phenomena are more important than
others for students to consider.

Probably most values education in our aghagla occurs implicditly
(e. g:, through the accidental use of certain books and materials)
ratth than expllcltly through careful planning and design. A
key qudstion to ‘consider is whether values education should be
‘permitted to develop in a haphazard manner without conscious

and specific involvement of school administrators, ceachers,
students, parents and community members. Edw;n.Lg Herr writes

(1980, p. 1):

However educational purposes and standards are defined,
they immediately become part of some value domain. N
Every [career education program]...proposes outcomes,

» it rists upon assumptions about intervention strategies,
organizational structures are suggeated and some set of
alternatlve conceptual models rather than .another is

. chosen. Each of hese choices is value laden, not
- ~ meutral. Every choice is ultimately a choice of value
to be realized or served. '

R Ask participants to discuss why values are important in career edu-
eation. The following answer should be suggéstéd

Values underline most, if not all, human behavior. Our decisions
about how much and wha; type of career education should be taught
in our schools clearly reflect our values. Values also serve as

a perceptual ‘screen and in this way, they influence our 1nterpfe-
tation of: thi‘SUCEESf or flailure of a career +ducation program.

ERIC - =
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6. Distribute the handout, "Career Education- Values and Implications."
Ask participants to eapress their reactions to. the Vive value
statements included on this handout.- :

7. Conclude this activity by asking participants to
relevant career education values and the tmplications o
values. :

o - 2.

F MC : ~'1
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- ACTIVITY HANDOUT
CereerrEdueetien Values
and Tmplieatiene

i

/

Examples of cereer education veluee and some of their implications
follows: ’

The 1mp0rtenee ef eeeep;lng that a pefEen 5 career is defiﬁed
by the way he/she balances the various life roles. While the
worker role becomes the focus for career education, students
are encouraged to consider how that role influences and is in-
fluenced by other life roles. Students also consider various
kinds of worl: (paid, unpaid) and different kinds of work ethics.
School staff are encouraged to understand and explain the werk

role and how that role relates to other llfe relee

The Jdimportance of reducing stereotyping beheveere. Career ed-
ucation is concerned with the need to sensitize.students to

the ways that ethnic and sexual stereotypes reduce the range

of career options open to them and others. Students are en=-,
couraged to adopt active stances to combat stereotyping behavlmr
as it occurs. School staff are encouraged to -initiate action,

to eliminate stereotyping behavior before it occurs and to com-

bat it when it does occur. :

‘The importance of academic education and life experlenee in

'prepering people for career roles, Career edueatien is con-

cerned with establishing reletlenehlpe .between eeademle edi-
cation and real 1ife situations. Students are encouraged to
see the lirnkages between what occurs in school eettlﬁge and
what occurs in non-school settings. School staff are encouraged
to facilitate linkages between eleeereem learning eeet;nge and
other learning settings within end outside of school.,

The importance of seeing that the process, cf beeemlng career
educated is developmental. Students are encouraged to see the
need for acquiring kn?wledge, skills and attitudes that enable
them to adjust career|plans as external conditions and personal
preferences change. School staff are encouraged to find ways
to provide 1eern1ng experiences eompatlble w1th ways etudente

develop.

" The importance of seeing that career education is valuable for

all peo le. School staff are eneeureged to see that career ed-
ucation is appropriate for .all, including young and old, mentally
hendieepped and intellectually gifted, poor and .wealthy, males
and females, and students in elementary schools, graduate col-

leges, and trade schools. All students-are encouraged to par-
ticipate in career education activities.
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ACTIVITY

A?ﬁeAHigtqriealfﬁackgtgggd of Career Education

Including Legislation

Trne purpose of this aetivity i to bricfly review the Listopieal

backgrourd of career education.

The estimated time for eonducting thic cotivity <o 70 minute s,

Usz the information below as a basis of lecture op disoussion:

T

& - The term career education was first used in 1970 bv the U.S.
Commissioner of Education, James Allem, in a specch before the
National Association of Secordary School Principals (NASSP). The
buik of Allen's speech consisted of a very cogent argument for
vocational aducation, In addition, thz speech evidenced kd@wlédge
of career development and its relationship to manpover demands,
problems of alienation, the human condition and schnol probléms
(Balley & Stadt, 1973, p. 268).

] Allen's successor, Sidney P. Marland, Jr., described and popularized
the term career education. Speaking to the same professicnal group
which Allen addressed the year before, Marland (1971) spoke directly
.to the point of career education. He proposed "that a universal goal
of American education, starting now, be this: that everv young per-
son completing our school program at grade twelve be ready to enter
higher "education or to enter useful and rewarding employment" (Bailey
& Stadt, 1973, p. 269).

° It is generally agreed that Marland's speech, which called for career
education as a policy for educational reform, did not advance a
- totally new idea. For example, precedents for Marland's comments are
as follows (Herr, 1972, pp. 13-16):

1759--Benjamin Franklin viewed education as serving pragmatic and
utilitarian purpcses in facilitating the creation and mobil-
ity of a middle class. He proposed instituting this educa-
tional philosophy in his "Public Academy” for the youth of
Philadelphia.

1862-~The Morrill Act set aside public lands to support agricul-
) tural education (thus, establishing land grant universities),
v and indirectly recognized that rural school offered little
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direct relevince to the farmers and their families in carrying
out their «sily work or in solving the problems with.which
their occupations confronted them.

i

* 1871-~Commissioner Easton advocated introducing commercial subjects
into the public schools. :

1876--Morrill recommended the support of practical manual and indus—
trial education in order to distribute immigrants among
occupations and industries which needed their labor.

1917-~THe Smith-H
- to stimulate not only agricultural studies, but, also, those

subjects important to the trades, industries, and home
economics, i

1918--The National Education Associaticn's Commission on the
Reorganization of Secondary Education targeted vocational
education as one of its seven main objectives of U.S.
secondary education. ' :

1963--Vocational Education Act.

1968--Vocational Education Amendment. The Act of 1963 and the
Amendment of 1968 virtually rejected all of the assumptions
on which previous legislation had been based, These legis=
lative acts spoke of employability as having a longitudinal
character as well as both affective and cognitive dimensions.
In addition, they emphasized establishing linkages between
vocational education and general education:and between
vocatioral education and guidance. Finally, and perhaps most
importantly, these legislative acts asserted that the needs
of the individual, and particularly those with special needs,
should receive primary attention in planning educational
programs (Ba''ey & Stadt, 1973).

® Marland himself feels that the "birth' of the current career education
efforts occurred at a meeting of the Chief State School Officers in
June 1971, At that time, he proposed that nine million dollars, avail-
able for discretionaiy use by states for vocational educational devel-
opment, be used for career education models. If this idea was adopted,
he then would provide another nine million dollars, available for his
discretionary use in support of educational projects, ﬁa\ma;gh the
state expenditures for their career education models., The proposal
was accepted by the Chief State School Officers-an& carried out.

40
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lines for these carecer education models called for:
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o strong emphasis on guidance. and counsaling of -
students T
& programs to increase self-awarene:

awareness, career orientation, car
ration, and career prepraration

e efforts to place students in jobs or extended
' education after leaving secondary school.
® In addition to these beginnings, by 1972 a number of school districts
had begun career education witheut state or federal funding.

e In June 1972, Congress passed a set of Education Amendments.
Among the planning activities provided for in "Part B: Occupational
Education was:

«...the development of a long-range strategv for in-
fusing occupational education (including general
orientation counseling and guldance, and placement
-either in a job or in post-secondary .occupational
programs) into elementary and secondary schools on
an equal footing with traditional academic education,
to the end that every child who leaves secoundary
hool is prepared either to enter productive em-

sc
ployment or to undertake additional education at the .
post-secondary level but without being forced pre-

5
a; rely to make an irrevocable commitment to a
particular educational or occupational choica.
(Marland, 1975, p. 9)

e The first legislative use of the term, "career education," was in the
Education Amendments of 1974. This law also provided the first autho-
rization of money ($15,000,000) specifically for career education.

It established an Office of Career Education, a Director for that
office, and an Advisory Council on Career Education. It directed that
funds be used for further planning and development activities as well
as a survey Df current programs in career education.

] The Career Educstian Incentive Act (1977) provided funding for imple-
menting career %ducatla1 programs in grades K-12,

4]
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The Need for Career

The this activity to examin
in Zerms i ogenural, ; gQHCZ care
The time fcr eompleting this activity is 60 minutes.
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tive job market. Career education helps to prepare students
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® Adult role models for youth are generally limited to persons
found at home and at school. Career education introduces
students to other adults who work in the community.
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e wgrker5 are performing more specialized jobs an
very isolated in their work, ThiE often produg
of alienation. Career education can help workers
they fit into the overall picture, and how they are
dependent.
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: @ Students have reflected the tfaditianal att
society by thinking that a person' 1
the kind of job he or she .can hold;“
to change this stereotypic view. ;,- .

‘; ' e Lack of Qppartunity to apply bas;c skllls has left students
dnubtlng the value of these skills. Career education _pro-
vides students with an opportunity to apply some ‘of the basic
skills in real work situations.

® The community offers many iearning opportunities that are

not presently being used by the schools. Carcer education
makes use of these opportunities.
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Emplovers complain that vouth today do not have proper
work attitudes. Career education seeks to familiarize
students with the importance of these attitudes.

Students need a varietv of wavys in which to learn and

excel. School has given students a limited number of

ways to discover their strengths and to succeed. A

program of career education broadens these areas of
nt

ial student success,

poten

Several studies have highlighted the inadequate and
unrealistic picture which students often have of the
world of work:

667% believe that women do not work after marriage
despite the fact that women today comprise over

42% of the work force and that over 50% of women
age 1% vo 64 are in the work force (Hansen, 1980).
5 ve that people never change jobs through-

' adult life; 43% believe unemployment rates
wer for youths than .for adults (Martin, 1974).
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Polls have clearly reflected the thinking of parents, students
and educators. They want more career education in schools,

In response to questions dealing with the public's
ideasrabout the ideal school, Gallup Polls reported
in 1979 that, among other things:

The ideal school would give much more attention
to one's selection of careers than is presently
the case. Days should be set aside each year to
review caree: opportunities, perhaps with local
professional aud business people taking part.
School guidance counselors should give more help
in selecting careers (p.44). '

Also, in 1980, the National School Boards Association
conducted a nationwide survey in which 42% of the
school board members and 37% of the superintendents
voted career education as the new program "most
‘désérving of increased attention" in the school
curriculum ("Scheol Leadership...", 1980).
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An earlier s by o {

the concerns t u o £ ional

gsecondary school students, Seventv—five percent of

the professional sample said that carcer guldance

was a critical need at the second ry level, Student
\ responses suj d thi i 217 said

thevy were
while 7¢

o, Toaak

A, Distribute the handout, "Personal Career Line," i
‘review the [llustrated eareer line at top of the
nandout. Present the followi ng instructions for
creating a career linegl

e Place an "X" along the line for each job held
and each major event that affected a career
decision. Include training, summer work, and
unpaid job experiences.

o Label each "X".

i

@ If you wish to begin the line earlier than
high school, you may.

e Put the "X" on the line if the event is
directly related to your current job and
off the line if it is not related.

8. After participants have located their jﬂbu and job events on
their personal career lines, instruct them to determine mhﬂﬁﬂ
ones represent rational, pZanﬂed decisions and which reprege
chance, ctreumstances, or luck. Describe the following cc

/ system:
¢ Place a "P'" next to a job-related experience

nex
which was planned.

=
3

@ Place a "C" next to a job=related experience
ich occurred as a result of chance elements.

a "PC" next to a job- related experience
vhich resulted from a combination of elements,
t -‘the planned element was stronger than the

bu
chanece elemént.

L ]
o]
[
(]
(9]
I

e Place a "CP" next to a job-related experience
which resulted from a combination of elements,
- but the chance element was stronger than the

planned element.
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Conelude
following obs

iy personal

RO B
droldel ©ris

re you where you want to be? When did vou
find that out? .

P

Why are you there?

Is there someone you would rather be?

When did you find that out? How?

the

personal career line exercisc by making the
ervations:

N

Career lines tend to show more "Cs" than "Ps",

This indicates many people perceive that

chance plays a large role in career decisions,
and that these chance factors can be used to
the advantage of the individual.

Most career lines show more combinations of
"CPs" or "PCs'" than single '"Cs" or "Ps". This
indicates people perceive most job decisions
to be a mixture of the planned and chance
factors, - - '

rial and error is in itself a valuable kind
of career education. However, in today's
tight economy, most students cannot afford
the luxury of such haphazard-learning, valu-
able though it may be. '

3. Explain to participants that the need for career education can also be
Seen at the loecal school district levels.

Ai

Instruct them to think of either the local school system

in which they currently work or an ideal school system,

and to name the competencics they think the students
should have upon graduation. ' These competencics will
probably include the following:
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o Decision-making skills

e Adaptability to change

Value system
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® Realis

T

ic idea of the world of work

After writing a comprehensive list of competencies on

a chalkboard, direct participants to determine whick

competencies are not presently being developed
X

\[_]:1‘

s

fileiently in students. dark each tnsufficient com-
petency with an VX" '

C.  Finally, direct participants to review each of the
competencies marked with an "X! (iee,, insufficient
competencies) and o determine whieh are student

teomes of o carecr cducition oo,

~ 4 Summarize this activity by discussing the following major poinis:

] Economic changes call for career education now.
® Examples of our own career-related experiences
emphasize the usefulness of career eduration.
. Current school programs dc‘not adequately fulfill the goal
which career education seeks to actualize,
3
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DIRECTIONS: Plac

evern

shown
represent planned decisions and which represent chance
sions.

ACTIVITY HANDOUT

Personal Career Line

3

e an "X" along the line for each job held and each

t that affected a career decision. Label each "X"

in illustration below, Determine which jobs and

Code the planned with a "P," the chance with a "c,"

and a combination of the two with a '‘PC" or "'cp,"

[. EXAMPLE OF PERSONAL CAREER LINE:

o
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I. YOUR PERSONAL CAREER LINE:
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stribute the two handouts, "A Deseription o
Aregs, " reer Education Gogl Arvea i

7 ptions of : educa=
nd, then, the 16 deseriptions of cuch of ihe carccy

L

;

2ducation programs. ineluded in the game.

2. Ezplain to partieipants that the object of the game is to determine
whieh combination of goal arveas is included in each of the career
cdueation programs. They should indicate their answers on the 1ine
next to the project deseription by placing a letter or combination
of lettevs, which they think best deseribes the program. The coding

system is as jollows: '

jr

Xnowledge of self and others

(%]

. Career awareness and eaploration

E‘]‘

Career planning/decision-making |

D. Career preparation

£. Career entry and progression

Explain that correct answers will be given after each participant (or
small group of participants) has had an opportunity to complete the

game. Each accwrate program description (i.e., answer) will count
one point. Therefore, the highest possible score will be 16 points.

Tl
.

Distribute the handout, "Answer Sheet -- Career Education Goal Area
Game," and discuss the correct answers with the participants. Some
participants may disagree with the answers on this handout. Accert
deviations from the answers on the handout if the participants pre-
gent logical arguments supporting their points of view. '

o
"™y
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ACTIVITY HAYDOUT

Career Education Geal Areas

Knowledge of Self and Others

Knowledge gffgelf and others is a group of outcomes concerned with

fostering in students an understanding of themselves and others and
with developing student interpersonal skills. In working toward out-
comes in this group, students become aware of their own interests,
aspirations, abilities, attitudes and values, and those of others. Stu-
dents also learn techliniques for appraising and analyzing their personal
characteristics in terms of career aptions and begin to plan and take-
responsibility for self improvement. Further, students develop skills -
in getting along-with others and in working cooperatively to achieve
goals. As a result of their work on these outcomes, students begin to
develop a clear understanding of themselves, an awareness of the direc-
tions in which they wish to chznge and grow, and sease of responsibility
for directing their own growth. : L -

Career Awareness and Occupational Exploration ‘ “ ny

. Career awareness and“occupational exploratich outcomes are those in-
volving student knowlédge of the diffecent kinds of options open throughout
one's career and those relating to student learning about how to examine
various occupational fields. Students learn about the necessary training,
benefits, diuties and responsiblities of individuals employed in specific
occupations. Students also become aware of the limiting effects of ethnic
and sexual stereotyping and they broaden their horizons by examining alter-

 native career roles. In addition, students gain an appreciation of the

reasons’why an individual would choose a particular type of work and the
way in which this choice influences other roles (e.g., family member, citi-
Zen, consumer), Students learn how to investigate and assess their own
interests, abilities, and values with respect to different occupations. As
a result of work on outcomes in this category, students acquire background
information about a wide range of careers and they examine in detail those
occupational areas which interest them most. : :

Career Planning/Decision-Making

‘CarEEE plaﬁﬂingi@egisicnamak;ng outcomes involve planning skills and

decision-making skills as they relate to planning a career. Students learn’

that career planning involves examining alternative career paths in light



of one's own interests, aspirations, abilities, attitudes and values, and
. making decisions accordingly. Students develop an understanding that
thoughtful decisions made with an awareness of possible consequénces can
help them affect their futures in positive ways. Once students have de-
veloped planning and decision-making skills, they are ready to formulate
their own tentative career plans with the realization that these plans
will be revised throughout life. - : . .

Careg:,?tggargtign

Career preparation includes these outcomes which relate to student

isition of academic and vocational knowledge and skills necessary to
T : '

i

3

Career Entry and Progression

The career entry and progression outcomes are concerned with developing
the ability of students to find both paid and unpaid jobs. 1In addition,
Students learn about work attitudes and behaviors which help in retaining
a job, and about procedures for moving up the career ladder. For students
interested in entering postsecondary education, instruction is also offered
on how to seek, gain :zcceptance into, and complete a program appr@ériate
for them. As a result, students acquire skills which help them obtain their
first jobs as well as subsequent employment.
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~ ACTIVITY HANDOUT

Career Education Goal Area Game

ECTIONS: The aim of this game, is to determine which combination of

" goal areas 1s included in-each of the career education “pro:
grams_described below. Indicate your’ answer by writing @< --
letter or letters on the line_héxt to the project description.

The goal area coding system is as follows: (A) Knowledge .of - .
self éﬁdaathefs; (B) Career awareness anﬁ‘eiplgiatiaﬁ;<CQ)

g Career planniﬁg/decisicnamaking;f(D) Career.preparation; and
(E) Career ‘entry.and progression. : . T

Désériptian; A community-based alggfnstiveftavtréégtigngl séhéalé;
with emphasis on basic skills AggreEf”gdugatipn;'e:ﬁg;mgn;e—baggg

graduation, and parent and student participation.

Target Audience: Studenﬁs of all abilities, grades 9-12.
b, & : C : N . L
This career education program provides students with an individualized

~basic skills program, a college preparatory course, community-wide ca-

reer exploration activities, and a broad arts program. Thr@ughuut,_v co
the emphasis 1is on.continuous personal counseling and student - |
-responsibilitcy, L ' S .
Major gbjectives_éfe: (1) to improve studeﬁt perférﬁance in basic
skills; (2) to improve student career decision-making skills; (3) -

to provide needed counseling 'for planning, evaluation, and support

. of student activity; (4) to inwvolve students and, parerits in school

governance and decision making, and (5) to maximize learning op-
portunities in tle community: L

Description: A E;égraﬁ”tafiﬁcfease selifaﬁpfaisgl;-éééuﬁg&i@ggl

information, goal sgléétiaﬁgfand;glanniﬁgfandﬂprqélém;sglvigg;

among low-achieving urban tenth graders.

Target Audience: Students in.grade-10,

—

Ln

Coordinated-activities take place in the career education resource
center, the classroom, and the community. The project employs the -
infusion approach to weave career education content into instruction
in academics, counseling, and supplementary student activities. In
the academic disciplines, caﬂﬁétency—base@ lesson plans and instruc-

" tional materials are used to integrate career education.into subject

area content. Each semester includes a minimum of 40 instructional

sessions lasting between 45 and 70 minutes.
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Description: A program ferﬁ%nfugiqg_;gréérAgygrenggs into the regular
elementary curriculum thagfgmphasisg$ the rg;sgiggshipAkgggeen careers

and basic academic skills,

Target Audience: Sﬁudeﬂtsygf all abilities, grades 1-6; supplementéry
learning activity packets for grades 7-8.

Career awareness becomes an integral part of the total curriculum of
pupils, grades K-8, through the use of learning activity packets

 (LAPs). 'For each grade level, there are 32 different packets, rapﬁéa

senting 30 occupaticns. Each packet includes a career story which
incorpéraﬁes the concepts of work as a way of life, and of to 1ls,
tasks, training, education, traits, and economics. Opportunity is pro-
vided for pupils to exercise indivldual preferences, to use problem-
solving skills, to be creative, and to do some decision making.\ The
packet also includes academic skills.

Description: A career education effort that uses the integratec ap-
proach to career development byﬂuﬁilizingrcafegﬁéggpgatianraqﬁivigigs
asVpar;,qfﬁghgropfgging,ggﬁriculq@. -

Target Audience: Students in grades K~10 of all ability levels.

There is a continual demonstration of the many relationships between
school subjects taught and aspects of the world of work. ?he'p:ogram
provides for three career development stages: Career Motivation (K-6),
Career Orientation (7-8), and Career Exploration (9-12). At the
elementary level, the program develops positive attitudes toward task
completion, pride in .accomplishment, awareness of the variety of workers,
the dignity of work, and self-worth. In grades 7-8, the wide range

of oceupations available, worker characteristics, relevance cf school
subjects to occupational areas, and evaluation of interests, aptitudes,
and abilities receive the major emphasis. The exploration phase in-
troduces in-depth studies in occupational areas of student choice,
actual exploration and work experience, and value and interest clari-
fication, with a heavy emphasis on decision making.

During all three stages of the program, seven developmental areas are
Integrated into all segments of the curriculum: individual and en-
vironment, education and training, world of work, economics, self
employability and work adjustment, and decision making. A major
element of the program is the -involvement of community members and
workers of all types as collaborators with educators in the career
education process. S
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ﬁ__iEESik;Descriptiﬂn:
school level.

A program aimed at dropout prevention at the secondary

Target Audience: Students, grades-10-12, who have been desiggated
© by school officials as having dropged out of school or as having the
potential to drop out,

Applicants are dropouts ‘and potential dropout students from high schools.
The selection criteria are: lack of consistent school attendance; in-
’abiliﬁy to'adjust to publie scheols; lack of major disciplinary pro-
blems; lack of family adjustment problems; and negative shifts in
academic achievement levels. ' . :

Students are exposed to the following courses during the first phase
of the program: math, English, history, science, reading. Career
- counseling seminar, cultural arte, typing, graphics, consumer math,
humanities, and foreign language. In addition, career-oriented ac-
tivities are employed, 'such as fieid trips, seminars, mini-fairs, and.
' The curriculum consists of career-oriented subject

resource speakers.
At least one counsel-

matter integrated into academic subject matter.
ing session is conducted every two weeks.

! During the second phase, students are exposed to individualized in-
struction and independent study. Advanced courses in the’afﬁremEntiOﬁedl
disciplines ensue. On-site exploration of careers in which students
have expressed interest is conducted. Career-oriented activities and ;
counseling support continue.

The third phase commences when the students are prepared to graduate.
College preparatory activities are ‘implemented for college-bound .
students. Arrangements are made to Place non-college bound students
into either advanced skills training, or employment slots.

smp——. 6. Description: A squggﬁggl;y coordinated career development program
that focuses on careeg_;wargﬂésg,isglfsayazanessa”andgigtrqduction to
decision making. ' : : ‘ : )

Target Audience: Students of all ability levels_iﬁ‘gradgs K-6.

This program intends to help children move. through the career develop-
ment ‘process as smoothly as possible, and understand that basic skills
such as math, reading, and writing are used daily in the "outside
world." The three major outcomes of the program are: increased aware-
ness -of life roles, development of and practice with decision making

skills, and enhanced self-concept formulation.

r

65




i 1 . ' , , ,
' The program consists of 27 curriculum units focused on a variety of -

career awareness and self-awareness topies. The units are interdis- |

ciplinary in that they include learning and practice in math, com-

munication arts, science, and |social studies while contributing to

the career development aspegté of each individual's growth. ' X
i

Description: A pr@ject,aimgd!at reducing sex-role ste:éiéyping and
expanding students' perceptions of job optiuns opem td females and
males alike., o s ;}f -
;2,65 allke ‘ . .
grades K-6. . .
This project proposes to redu;e sex-role stera&iyping in students |
grades K-6, with materials designed to Qauntef Such stereotypes in |
vccupational and home sex-roles. Project-developed materials provide
students with nontraditional sex-rcle models. Six occupation simuld-
tion packets feature a hands-on career education activity based on the.
‘isolated job skill cangg%t; This concept singles out a saleable skill
required for a wide vagiety of jobs and already possessed in some |
measure by students. /s students identify and use the skill in a /
hands-on simulated qd%k experience, ‘it becomes clear that a skill i
required for one type of work can often be transferred to another. | .
Classroom discussion questions emphasize these points. ‘

Target Audience: Students in

Desc.iption: A systematic appé;gahrtq carearéducatLan/explcratiﬂﬁ
that allows the participant-to _search for a "career &hémelﬂﬁgq;'qut

a gijgb_u .

Target Audience: For individuals of all abilities,/age 12 and up. |
: . ]
This project packages activities which can be used alone for explora=- "
tion in combination with other activities (career information materials,"
shadowing, experience-based career education, work evaluation, and
employability *skills training) to form a more comprehensive system.
Thirty-two explorations and a Guidance and Counseling Component com- -
prise the "Regular Edition." Activities include individualized, in-
structton (fifth/sixth-grade reading levels) in cartoon-style format.
Participants gain experience and a feeling for work by performing

these activities. Guidance and counseling activities assist in pro-
cessing information, ‘

: f" : .
Description: A program of inquiry and planning that integrates school
and community experiences to help students develop life roles, career

choices, and postsecondary plams.

. Iafgét Audience: Students of ~11 abilities, grades 9-12.

€7
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This program focuses on five basic goals for students: preparation
for career opportunities; growth in communications skills and mathe-
matics; increased accuracy and breadth in student perceptions of their
environment; enhanced motivation to learn; and increased ability to

plan, solve problems, make decisions, and take action. Three inter- -
- related components form the program: Career Development, Career

Guidance, and the Academic Resource Center. Jhe most visible com-
ponent, and the one that distinguishes this EBCE program from others
is Career Development. Career Development directs students into the
community for career explorations and contact with working adults.
Career Guidance helps students to integrate their job=site activities
with personal:and academic interests, neeéds, and' skills. This inte-
gration is accomplished through -structured group and individual guild-
ance sessions. The Academic Resource Center provides individualized
instruction in mathematics and communication skills. The regular
school program provides the remainder of students' academic needs.
This EBCE program is designed to be part of the existing school pro-
gram. Once a week students leave school and spend, the day in the
community at a business, government cffice, or service agency partic-
Ipating in specific preplanned activities. 'Students spend two periods
a week in group guldance sessions. ' Guidance sessions serve both as

an instructional setting in which to learn and apply problem-solving
skills and as a forum in which students can share intormation about
community learning experiences. ' - '

‘Description: A sequential career education program fgéus;ggﬁﬁp

career -awareness, exploration and preparation.
SLLLIL 2 SRpo oot oOF Auc prep.

Target Audienée; Stﬁdeﬁts\sf all -ability’ levels, -grades K-12.

The program emﬁhasizes awatepess and orientation ‘at the elementary
level, exploration and orientation at. the middle-school level, and

- preparation and information| at the secondary level. The program

is built around a career educatdon theme that has the following pro-
cess goals: student evaluation of_self~characteristics; exploration

of broad mccupaticnal?éreasg\introdugﬁién to the economic and social
values of work; introduction to the psychological and sociological . .
values of work; consideration of educational and trz.ning alterna- '
tives; and development of student decision-making skills related to

the other goals. o \

Description: An infusion model designed to help students develop
knowledge and skillsA;ngselfigwaggness_and self-esteem, the world

of work, and decision-making, - I :

Target Audiéhcé: Students of all abilities, grades 4-12.
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The approach to career education in this program is often referrad

+ to as "Infusion"; that is, the continued demonstration of the re-

lationship between academic subjects and particular occupations or
the world of work as a whole. = , . T i

At the elementary level, activities focus on self-awareness, self-
esteem, and an introduction to career areas. Activities in grades
7-9 focus on a wider study of careers and use of decision-making
skills. Activities at the high school level aim at giving students
actual exposure to work.' o ' '

iDescriptian- A three-year 5t9dén;=@:ien;ed;pr§gfam dgs;gﬁéd:tq
introduce secondary school students to allied health occupations.

Target Audience: Secondary school students.

The purposes of the program are to acquaint students with the allied
health field and provide them with training in it; offer students
positive educational experiences to encourage and motivate them to
continue their education;. give students skills and information with
which they can compete and move upward in the.world of work; give
students a better understanding of the health field to make them
better consumers of its sérvices; .nd guide them into positions,
ggcupatiansg and training ©  rams for further education.

Descriptiéﬁé An éxpgriEﬂgesbaggd Qg;eet_gduggtignVp;gg;gm”apeyating
inrg»cammgn;tg”sgg;iggvggtherf;hanﬁigfgvpfaditigggl classroom.

Target Audienéérf Stu&éntg; gfsdes‘gaiz.

This Experience-Based Career Education (EBCE) program, is an _alter-
native program in which students earn academic credits; explore the
real dimensions of many careers; learn about who they are and what
they want to become; ‘and master some of the skills they will need

to -successfully negotiate the complex world of adult living. Their
goal should not be to train for one preselected job, but to discover
by direct experience which career(s) they consider most potentially |,
rewarding; not to use .27 lonal field trips to supplement classroom
study, but to actually do cheir studying in the context of real sites.
with people in the community, and not simply to learn about respon-
§ibility, values, and maturity, but to become more rebsponsible and
mature, .and to begin initiating plans for career development.

Description:: A‘ﬁigh school program for éealiﬁgrw;ghugisafﬁeeggg
jouth. . ; | ' . '

@
i

Target Audience: Disaffected secondary students of all ability

level, . :

-



This program provides an alternative Educatigﬁ program for students

'who have been- identified as disaffected, showing a lack of motivation,

lack affcgnfidgnce, and low self-esteem: The program encourages the
developmeant of positive student attitude and performance by helping
students learn responsibilities to self, school, and society. Through
ajgroup-counseling experience, the peer group 1is guided tr deal with
the problems causing disaffection. _ \ ' ’

This program is a "school within a school" for high school students

who are not achieving or functioning in a way beneficial to themselves

and/or those around them. It seeks to: reduce student disaffection

with school and learning; improve each student's grasp of basic skills; -

build a classroom culture that demonstrates the caring principle; im-
prove each student‘g_abiliCy to relate effectively with peers and
adults; give each student a reason to be optimistic about the future.

In addition; the program is highly structured, offering courses in
English, social studies, math, and work experience. Insttuction is
based on ability and need. Curriculum materials are modified to

meet the studert's level of skill-development and presented in re-
lation to survival beyond graduation. Students are actively involved
in the selection, modification, and evaluation of these materials.
They take such classes as science, physical education, health, and
electives in the regular school program. : '

Finally, students-are involved in a group counseling experience,

‘called family. Each family consists of elght to ten students and
.one teacher who meet together for one hour daily throughout the year.

The: family attempts to help the student develop feelings of caring,

: self-growth, and concern for others. It includes examination of

one's own behavior in relation to the reactions of others within an
atmosphere of positive support from the group.

Deseription: ;éAp:QE;am tbatﬁgq@binesrgafegr education with_hu@gn
growth and development process, angfvacg;§pnal_§hgigeApggcgglogy
to reduce the effect of gender-role limitations.

Target Audience: -Students of all abilities, grades %-9,

This project aims to expose students to the concepts of growth and
change and to make them aware of their needs, skills, strengths,
aptitudes, feelings, and motivation. The course relates a variety
of occupational information to the student's self-concept. Emphasis
is placed on choosing and examining alternatives in order to make

. decisions. At the elementary school level, the primary goal of the

program is to change students' attitudes toward the world of -work

i H
|- H
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i
and to break down occupational stereotypes, At the upper levels,
the program aims'to increase students' knowledge of the world of
work and to-align their occupational choices with their occupational
interests.’ ‘

Description: A career agplgratign program which integ:@teg_g@mﬁqﬂiﬁ?

e 16,
experiences, academic experfences and basic life skills.

Target Audience: Students of all ability'levels, grades 11 and 12.
This~pfagram_allaﬁs\high school juniors and seniors to earn academic
credit while exploring careers in the community. Academic work is
related to career exploration experiences, which heips students
realize the relevance of subject matter to the real world of work.

. Heavy emphasgis is placed on pProblem-solving and decision-making
skills. Students are required to complete activity sheets on such
basic life applications as banking, insurance, personal loans, and
budgeting. ' ’
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| \\ | - ACTIVITY mANSOUT . S
' énswerﬁShgg;:EEargg; Eduéatiggréaaligragﬁgame
\

1

CDding;Eystéﬁ\

Knowledge of -self and others . -
= Career awareness and exploration

= Career planning/decision-making .

= Career preparation S
Career entry and progression

s B o T . B4
I

includes community-wide careei exploration activities
to improve student career.  decision-making skills .
to improve performance in basic skills :

Oy o

to increase self-appraisal
to improve Problem-solving and ‘planning skills
to infuse career education-into academics

o>

-
[
B

. At provides an opportunity for students to exercise individual
\ : preference A CAR o .
‘ career awareness is an integral part of the total curriculum
use of problem-solving skills and practice in decision-making

packeta include an academic skill : b

2w

-
=

to examine the relationship between the individual -and the
environment s _ o - -

to teach career-mativatian,‘@fiéntgticn and exploration

the exploration phase includes heavy emphasis on decision-making
mployability and work adjustment are integrated into all segments

" Mk

= C o

of the curriculum.
: - on-site exploration of careers | ,
interns exposed to academic courses
place\interns into employment slots

=N

{ to increase self-awareness
. to increase career-awareness
to introduce decision-making skills _
~to practice math, communication arts, science and ‘social
studies : -

o Qw3

7. B: to expand perceptions of job options

Y




8. B: to.gain experienceé and a feeling for work by . perfarmiﬁg the
project' s aEEivltiES

, 9. A: to incféasgvaccuracy and'breédt, in student perceptions of their
environment :
B: career éxplorations and contact wi h warking adults in the
_ community '
C: to increase the ability to plan, sal e problems, make decisions
and take action , : .
D: to improve communication skills and mathematics
10. A: to evaluate self-characteristics !
B: tec explore broad occupational areas
c: to develop aﬁudent decision-making skllls related to ghe nther
' goals
E: to introduce eganamic, social, psychological and sﬂclalcgical
values af work ’
11. A: ,;a help students develnp knowlédge and skills-in self —awareness
and self-esteem
" B: to help students develop knowledge of the worl ' of work
C: to help students develop decision-making skills
P 12. B: to give students a better understaﬁding of the health field
o D: to provide stu d nts with training in allied health fields
E: to guide students into pasitiang, gcﬂupatians aﬂd Lraining
programs for. fufther edugatien L \ :
13. A: students learn abaut who they are
5 B: students explore the real dimensiofnis of maﬁy*EEIEErs
i C: students begin to initiate plans for career development
x D: students master ' 'some of the skills they need to successfully

negntiaté the camplex world nf adult living

14, A: to help students learn respansibility to seli, school and society;
’ the family attempts to help the student develop feelings of . caring,
.. self-worth and cﬂ#cern for others _
D: to improve eagh student's grasp farvbasic skills

: /.
15. A: to make students aware of their needs, skills, strengths,
. ' aptitudes, féélingS, and mativatian"ta relate ocgupatinnal

B - informition to the student's self-concept
B: to increase students' knowledge of the world of work
C: . to emphasize choosing and examining alternatives in Qrder-tc

make decisions ‘

to explnfe careers in one ccmmuﬂity
- to develop problem-solving and deaisi@n-making skills

to relate academic work to career exploration experiences

t

16.

(= -+
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ACTIVITY

Elements of an Operational

Careet Educatlaﬁ Pragram ‘ -

H

The purpc -« of this activity is to examine possible elements or
corponents of a carecr education program, -

- The estimated time for conducting this activity is 45 minutes.

1. Ask participants to suggest program elements or componente which,
together, help students achieve career education outcomes. These
suggestions should include the following:

# course instruction
e commnity-based Zearﬁiﬁg ggtivitigs;

# extra=curricular asﬁLULijSa

¢ guidance services ' i :
® resource center

. o school-commmity linkage
[ ' )

e staff development

e cidmints ~iion/managerient ‘

2. Emplazn to paiiceipants that elements or éampéngnt of a career edu-
cation program might include activities which oeccur in more than one
setting (e.g., one activity might occur in the classroom and. home,
and another in the classroom and on employer premises). Likewise,
some activities may be part of more than one program component (e, g.;
.an aéttvzty might be part of the course of instruction and, at the
same time, have a éommunity -based learning orientation).

3. Next, ask ﬁartzgzpantg to identify and discuss what minirum elements
- they think are needed for a career education program. At some point
during this discussion, draw the following diagram or a chalkboard or
posterboard and suggest that one example of minimum elcments might be,
course ingtruction, guidance services, and a resource center.

o
')

ERIC

Aruitoxt provided by Eic:



Course
Instruetion

. Career
Education.
Program

Resource
Center

Guidance
Services

4. Distribute the 5a&d@ut; "Assessment of Career Education in Your School,"
and direct participants to fi1l in the chart. Discuss the completed
chart by posing the following questions:

e Which elements or components do not currently exist in
your school system?

¢ Which elements or components have a lot, some, little,
and no career- education in your ;school system?

© In which element or component would you like to see
more ‘career education included?.

¢ In what ways might your school faculty go about including
. more career education in the elements nr components-
identified above?

\! .
Conelude this dactivity by asking participants to evaluate their own
sehool program in terms of the minimum elements identified above.
Ask participants; "Do you think your school's career educa*ion pro-
gram meets the minirmm requirements discussed? Why or why not?"

o
.

\‘1 L N . i : B !
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ACTIVITY HANDOUT

Elements of an Operational
- : Career Education Program

. Cpursériﬁggrug;ian C

Course instructipn includes all school courses and all activities
within those courses which contribute to student accomplishment of career )
education objectives. Activities include those which occur within the '
classroom and thoseé extra-classroom activities which are agsigned as part
of a school course (e.g., homework, assigned work experiences). '

Community-Based Learning Activities : !

Community-based learning activities refer to learning. experiences
which utilize community resources in a community setting and which re-
quire students to learn by observing, participating or producing. 1In a
career education program, community-based learning activities include, for
exampie,: field trips, cooperative work-study programs, and observing or
shadowing workers. Some community-based learning activities might be
connected to a specific)course of study while others might be-offered as

optional, néncau:§g¥félaté§-learning opportunities,

, Extra-Curricular égEivi;iés

\s Extra-curricular activities are experiences that occur under the zegis
1 of schools, but are not part of regularly scheduled course instruction.
\ Some of these activities have a specific career education purpose. Included
,\\ among these are:

‘e career fairs - introducing students to ap array of career
‘choices through brief written, oral and visual presentations

‘@ career clubs - develapiﬁg student interest in a field and pro-
viding realistic’views'thf@ugh:spgcifig information (e.g.,
Future TEEEEETSADf America) . ‘

® career assemblies - using guest speakers, films; and other
"on-stage" devices to acquaint- students with occupational
opportunities, ' , ,

Activities whose main purpose is something other than career educa-
tion may have a careat,edugatipq dimension. ; Included among these are:




® clubs - providing varying expéfiEﬁcés'iﬁ areas of stu-

dent rast (e.g., drama club, debating club, chess
club, < leading to vocational and leisufe ‘time ac-
tivic: chi.ces :

@ sports activiry - § viding interpersonal and self— ’

s revealing . .periences through individu.l or team efforts
s student government - providing an opportunity for stu-
d nts to participate dn gaverﬂing bodies .

R spé:ial schogl ptDjEEt - dévelépinb CRreer AwWAreness

Ehraugh such act;v1t;es as car washes aﬁd bake salesg-

Guidan:ergétyiégg

1 Career guidance SErViEES are formulated actions' which fgcus direc tly
on helping students as ividuals perfgrm well in life roles. These
services usually 1nc1ud,

ppratsel - Dbjective and subjective da;a ccllgcted

& 2
.analyzed and used te help students better: understand
themselves -
informational - tudents are made aware of appmrtun;ties

available to them so they can make better careet choices

"and decisions '
@ counseling - studenta, individually and in gr@ups, are
helped toward self-understanding with emphasis on !

degisignsmaking;

@ planning and placement - students are helped to make
1udiv1dual carear plans and to act upon Lheze plans.

Resource Center . - : '*;{Z

LY

Cafeer resource centers (sometimes referred to as career centars,
career learning centers, or career guldance centers) p;uvide a means for
developing a variety of career education services and resources to students,

+ staff members, and community members. The range of resources and services .

migh; ineclude:

- , | | F 87 e | . .
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‘occupational informat:on files, such as career pamphlets, @
and computer-assisted information systems

® edﬁgétian/ﬁraining information files, such as school -
catalogs and apprenticeship opportunities

instructional media, such as fiims, filmstrips, workbooks,
games and simulations, and audio tapes ’

v Yoaao oL T . Gz Ex
® ‘curriculum guides or instructional activities files
: : ' P
. ; ; - s 4 ex L T
® career expl-ration resource files, including field trip.

sites, and opportunities for shadowing, and in;ernshipé

e human resource files, such as volunteer speakers, con-
" sultants and mentors

® job vacancy files
e consultation and training services for teachers impie-<
menting career education activities.
Although -these resources and services could be provided in many
different ways, there sre advantages to having them organized and coordi-
nated in one locationm., :

S;h;pl[@émmuniﬁygligkgg; o

School/community linkage refers to the connections between school
staff and nonfschool personnel such as parents, business and labor organi-
zations, community g:éups,'social agencies, government agencles, and com-
munity members in general., ° e '

_ R .. _
. ,Since students.learn about careers in all settings, a career edu-
cation program benefits from the active participation of community members.

Ideally, community members -should participate in a.career education program

by working with schgglfpersagnelbtg plan and implement the program and by
volunteering as guest speakers or as workers to be observed or shadowed.
In addition, communit ' resésurces such as funds, equipment, and paid and

~unpaid wcrkfappgftunitieé should be used to support a school-sponsored
_career education program. " '
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Staff Dev-’opment

Staff development refers io ways by which professional personnel
review or acquire skills, knowledge, and attitudes related to career ed-
cation objectives. Staff development might occur as a result of courses,
:anferénzgs, workshops, community-based learning activities (e.g., ex-
changes, shadowing, ete,), and .other on-tine-job experiences including
regular or task/problem oriented rrofessional staff meetings.

In additiun, the content of a career education staff development
program would idcally inelude the following: the rationale for a career.
education program, stufent outcomes, strategles for implementing a com-
prehensive career education program, recommended methods and techniques
for teaching career education in’ the classroom, and resources available
for career education. ’ :

=

Aéministfatiagjﬂgnagémeﬁﬁ
A&ministration/managemen; refers to planning, organizing, directing,
and controlling human or material resourc2s to accomplish objectives. 1In
the case of a career education program, ihe task of administering the
program should be assigned to one individual (e.g., & career education.

'coqtdiﬁataf) who would be responsible for undertaking the .following

management functions: - ¢
| - : ) . :
} ¢ design and manage the planﬁing and implementation of
/ the program .
i - . = .

e assess the roles and responsibilities of staff members
in terms of the caréder education program and the rela-
tionship aszhia&grﬂgramzzc the school, school district,
and community - .

@ examine the career education program to ensure that it

' 1s compatible with the school district's rules, regula-
tions and ‘protocols ° - ' )

o S\ . L
® construct and administer a budget for the career education
- program. ) SN

A |

i = : - %,
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* ACTIVITY HANDOUT , ‘

Assessment of Career Education in Your School .

(1) Read over the program elements in the left hand c@lumn
and draw a line through any element or component -which
you think does not exist in your scheol.

DIRE

sz}
\ [w]
]
=l
O\
1 m

(2) Assess the amount of careéf education béiﬁg taught in

each existlng element or component by completing the :
cells in the chart belawi
CARE' R E UCATIDN
ELEMENTS/COMPONENTS _ . : Very
(Cross out the nam: of the A Lot | -Some |~ Little ‘None
elements which do not exist R '
in your schoel/school
dlstrict)
1. Course instruction
2, Ccmmunicysbased 1earning
acthLtles '
3 Extraﬁcufriculaf
activities
4. Guidance services
5. Resource center’
6. School-community
linkages ‘ '
7 S;aff develcpment '
. 8. Administraticn/
lnanagement .
93
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ACTIVITY

" fhg meaning o elassrocm inTusion and on
education.

The estimated time for eonducting this activiiy is 30 minutes.

'figzpanfﬁ that career education, when taught through
n, is not.a separate :ub7fﬂ*g not. ;ﬁwgthiﬂg added
on to tﬂ; §H“P1@A7um but somgthing that is included in, woven into,
the existing curriculum. 7To infuse career education concepts into
ﬁubJEét matter discipline, one would teach caveer education as one

geveral major themes veflected in all instruction. For example,

VﬁgZish students would be asked to punctuate a paragraph con-
zng oceupational information or in music education, they would
ore musieal occupations both dirvectly and/or indirectly.

""]\ ‘

e
£y

‘r"w' 'k‘“

B

Explain to. participants that the following ten m3thods are among the
best used to teach career education. i

m\

A,

=]
e
|u.

Roie Play: Role playin an-activity in which one
erson pretends b - she is someone else. and acts in
-he way he or she believes that the other person would
ct. Thus, students can act as if they are employers,
mployees, or recently unemployed workers. According
o Lawson and Finn (1978, pp. 303-305), role play ias
\dvantages for career education:

rl'-ﬂ rr rI'TJ‘ W 'U

t provides an unusual oppertunity to promote
understanding and empathy between different
types of people who have difficulty communi-

cating effectively.

® It allows students to experiment with occupa-
tional roles and personalities they may unable
to assume in real life.

e It encourages expression of feelings about careers.

Simulation. Games: Simulation games are usually a-contest

. between adversaries (players) who act under contraints
(rules) to achieve objectives (win). Since the rules of
the game simulate the real world, a by-product of: the game
is learning. !

==l
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When students are not able to hase hanaz-on work experiences,
simulations of these experiences provide useful substitutes.
As described below, simulations are useful in teaching career
education (Lawson and Finn, 1979, pp. 306=308):

most plavers plav

m

They are motivational since
to win.

» They provide opportunities to learn and per
well for students witnin limited or poor read
or othe: learning skills.

e They integrate students of diverse abilityv levels.
® They provide practice for decision-making skills.

Field Trips: Field trips that are well-planned in structured
education setting can provide students withk much information
about specific jobs, broaden their general perceptions of the
working world, help them discover ca:eer areas that interest
them, and stimulate a desire- for mor:z intensive career edu-:
cation experiences. Field trips can be integrated into aca=
demic programs. For ‘example, a journalism class may visit a
local radio or TV station for help in improving their report=
ing skills while at the same time learning about news rpanting
as a career,

Peer Teaching: This a teacning method in which a student plans
an activity that will promote the leafnlng of other students.
This usually includes students organizing lessons and teaching
other students. One advanatage of peer teaching is that it
nurtures feelihgs of competence and self-esteem and promotes

a sense of responsibility on the part of those doing the
teaching. 1In addition, thé students being Eaught often learn

more effectively about the topic.

Interview: ‘A basic tool for the collection of informatioa in
many situations, both inside and ouiside of school, interview-
ing can be used by students of almost any age in epnjunction
with other career education activities such as field trips,
internship programs, or the use of guest speakers. Interviewing
can also become an integral part of an academic program which
includes aspects of career education. For example, students
may be asked to interview local residents in order to study

biography as a literary form and to learn about carcers of —

people in the Cammun;ty

98
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Independent Study: Since students are bound 'to have different
concerns, an independent stud; enables different students to
pursue carear subject areas that pertain specificallv to these
different needs and concerns. :

Reports: Students should be allowed . L0 suggest -and report on
areas of work that interest them. Repurts are useful in

‘teaching career education since they train students to find

answers to significant and controversial career questions.

Group Discussion: Group discussions can provide a forum where
students express their feelings and attitudes about occupa-
tions. In addition, group discussions can develop several
important skills needed to beceme aware, explare, and make
decisions about occupations and careers.

Audio-visual Presentation: Perhaps the best way tec teach
students about the working world is to send them out into it.
When this is not possible, audio-visual presentations can help
to bring the working world to the students. They can alseo
serve as a point of departure for self-assessment exsrcises,
group discussions, and an understanding of the process of
career decisions. Teacher guides and student workbooks often
accompany these materials and suggest further activities.

Speakers: Guest speakers who are active practitioners in
their field can greatly enrich a learning experience by sup-
plementing or illustrating what is being tausght in the class-
room. These speakers can be useful for introducing career-
related information into an academic course or rela ating class-
room learning to on-the-job activities.

:
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